
Syllabus Dates Revised 8/17/17 

HDFS 3700S:  Adolescent Development (Service Learning) 
Fall, 2017 

101 Dawson 
MWF 11:15am-12:05pm 

Instructor:  Dr. Melissa Landers-Potts 

 

Teaching Assistants: 

TEXTBOOK: 
Arnett, J.J. (2013) Adolescence and Emerging Adulthood (5th Edition). Upper Saddle River: 
Pearson Education, Inc. 

• Reading assignments in the textbook should be completed by each topic’s start day/date
(see syllabus below).

COURSE LEARNING OBJECTIVES: 

Objective 1:  To understand adolescent development from various theoretical viewpoints and to 
apply such principles to a service-learning project working with adolescents in a community-based 
setting (in this case, an online community-based setting). 

Objective 2:  To explore, through group discussion, relevant issues that adolescents face today and 
how an adolescent developmental perspective can contribute to our understanding of and 
intervention with such issues. 

Objective 3:  To explore the many factors influencing the development of individuals in this life 
stage, including those related to the contexts of family, culture, education, work, and media.   

Objective 4:  To grasp a fuller comprehension of one's own personal experiences as an adolescent 
in comparison to the experiences of adolescents today. 

Office: 
e-mail: Use eLC mail 
Phone:  
Office Hours: Most days, by appointment 

E-mail: Use eLC mail 
Office: McPhaul

Office Hours: Tuesday:  1-5 
Wednesday:   12:15-3:15 
Friday: 10-2 
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COURSE FORMAT: 
We will use a variety of learning formats, including lecture, discussions, journal-writing, group 
projects, and visual media.  This is also a service-learning class in which you will either volunteer 
as a mentor/tutor with an adolescent or adolescents at a high school or serve as an online wellness 
coach for adolescents/emerging adults. 

SERVICE-LEARNING PORTION OF HDFS 3700S 
The ‘S’ in our course title stands for ‘service-learning’.  Service-learning involves students 
completing volunteer work that fulfills a community-identified need and being provided with 
opportunities to consider how the volunteer experience relates to the academic content and 
learning objectives of the class they are taking.  This type of learning has been linked to many 
positive student outcomes related to learning, critical and analytical thinking, and a more thorough 
understanding of social issues and problems.  It is also a wonderful way to build skills that 
positively impact your resume and search for employment.   

Students in our class will choose between two service-learning opportunities:  one in which they 
tutor during one class period weekly at Athens Classic City High School (ACCHS; 440-3 Dearing 
Extension in Athens across from the Atlanta Hwy. Red Lobster) for 13 weeks or one in which they 
serve as an online wellness coach through a mental wellness program called iPrevail for 13 weeks.  
Both of these experiences will build skills and experience in working with adolescents and 
emerging adults that will complement the academic content of the course.  In choosing between 
these experiences, you should consider your future career goals, your current strengths, skill sets, 
and/or areas in which you would like to improve, and your weekly schedule. 

You will need to sign up on eLC for one of the service-learning settings.  You will need to do this 
by Friday, Aug. 18 at 3pm.  If you do not choose, your setting will be chosen for you. 

STUDENT EVALUATION 

TRAINING FOR SERVICE-LEARNING ROLE (15 points—5 points for in-class training 
and 10 points for completing online training [or quiz if at Athens Classic City High School 
ACCHS] by Aug. 27 at 11:59pm) 

Our class will have training for both service-learning choices on Monday, Aug. 21 during class.  
The training for iPrevail wellness coaching will occur in our scheduled classroom and the 
training for ACCHS will occur in a different location in Dawson Hall to be announced in the 
first week of classes.   

Both of the trainings have an online component and information/materials for both of these can 
be found in Module 1 through eLC.  There is an ACCHS folder and an iPrevail folder, so you 
will refer to whichever folder corresponds to your service-learning site choice in order to find 
the materials you need.  Online training for tutoring at ACCHS will involve reading the five 
mentoring handbooks and taking the mentoring quiz, whereas training for iPrevail will entail 
completing the online wellness coach course. The online training component for both must be 
completed by the deadline above in order to receive credit for the training and be able to begin 
the actual service-learning by the following week. 
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• IN-CLASS SERVICE-LEARNING (S-L) GROUP DISCUSSIONS (30 points--5 @ 6
points each)

Six discussions will be held and the lowest will be dropped.  Each of you will be placed into 
discussion groups with other students who have similar S-L assignments.  On six unannounced 
class days during the semester, you will meet with your group to talk about course material and 
your S-L experience.  The purpose of the discussions is to: 1) offer a forum for thinking about 
how course material is relevant to the daily lives of teens and emerging adults—especially 
those you encounter in your S-L experience, and 2) for classmates to provide support and help 
to each other in problem-solving and brainstorming about any problems or issues raised in the 
service-learning setting.  Someone from the group (please rotate group members for this task) 
will record details of the discussion (e.g., group observations/highlights, problems or issues 
raised, and solutions offered).  The instructor will be present and available for feedback.   

Please note that NO S-L group discussions can be made up.  I do realize, however, that people 
have illnesses or other emergencies that may cause them to miss the rare class period during the 
semester, which is why I drop your lowest discussion grade. 

SERVICE-LEARNING JOURNAL PAPERS (2 @ 20 points each--40 points Total) 
Each of you will be required to write two journal entries about your service-learning 
experience.  Each journal entry will consist of two parts, which are described below: 

Part 1 of S-L Journal:   
Choose ONE of the questions below for Journals 1 and 2, but you must use different 
questions for each journal entry.     
• Describe your most surprising or interesting observation or interaction over the past month.

• What about your online wellness coaching community involvement has been an eye-opening
experience or has surprised you?  Explain.

• Has your view of the population you have been working changed?  How?

• Has the experience affected your worldview?  How?

• What did you do that seemed to be effective or ineffective in your capacity as a service-learner
serving the community of adolescents and emerging adults you are tasked with serving?  Why?

• What specific skills have you used or sharpened at your service-learning site?

Part 2 of S-L Journal: 
You will need to write about a connection between something we have learned in class 
and any aspect of your service-learning experience.  Be sure to fully discuss the aspect of 
coursework that is linked to your experience and do a good job of making a clear 
connection between it and your experience of online wellness coaching by giving specific 
examples and explaining how and why the examples relate to the course concept.  You 
must cite the sources of your course content information (e.g., date of lecture, pages from 
textbook, etc.). 

In writing your journal entry (or any other paper assignment you have), a helpful link may be 
the following:  http://www.libs.uga.edu/undergraduates/writing.html.  This website provides 
examples of APA citations, gives information about contacting and utilizing UGA’s Writing 

http://www.libs.uga.edu/undergraduates/writing.html
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Center (which is free and available for all UGA students), and provides free links to download 
web-based bibliography tools.   

Typed journal entries must be submitted on the following dates to the appropriate dropbox in 
eLC on or before the due dates below.  The dropbox will close at 11:59pm and no late papers 
will be accepted.   
• Journal #1: Monday, Oct. 2 
• Journal #2: Thursday, Nov. 16 

S-L TIME LOG & PERFORMANCE GRADES
ACCHS Tutoring:
Ms. Mimi  is the Graduation Coach at ACCHS and also our liaison to the school.  
She will determine assignments and you will need to communicate with her initially via email 
to set up a time to meet with her.  This will also be your first tutoring session, as she will settle 
you in your room.  She is best contacted by email and her address is 

Time Log (65 points—5 points per week for 13 weeks):  You will need to bring a log 
sheet signed by the teacher in whose classroom you volunteer to our class on the Monday.  
following each volunteer week.  Late logs (those submitted after class on the Monday they 
are due) will not be accepted.  In addition, ACCHS requires that you sign in at the front of 
the building as you enter, and these logs will be collected at the end of the semester.  You 
can find the weekly log sheet in the ‘ACCHS Info’ folder in Module 1 of eLC.  In order to 
receive full credit, you need to have been assisting in the classroom for the full classroom 
period and arrive on time and stay for the entire (70 minute) period. 

Performance Evaluation:  (65 points—30 points for midterm evaluation feedback & 35 
points for end-of-year feedback):  By the end of Week 4 of volunteering, you will need to 
provide the name and email address of the individual or individuals you wish to complete 
your performance evaluation.  This could be either the classroom teacher or a student you 
work with frequently, or both (evaluation scores would then be averaged).  Be sure to ask 
the individual whom you are hoping to complete the survey if this is okay and explain the 
process.  A short (5-10 minute) Qualtrics evaluation survey would then be sent by Dr. 
Landers-Potts to the evaluator(s) at the beginning of Week 6 and then again at the end of the 
semester. Evaluation results will be shared when they are compiled at mid-term and will be 
available upon request at the end of the semester.  A copy of the survey questions can be 
found in the ‘ACCHS Tutoring Info’ folder. 

iPrevail Wellness Coaching:  
Your wellness coaching online chats are archived and viewed by the wellness coach 
administrator (Nupur, who can be reached at ) and her administrative 
team at Prevail during each week of class this semester. She and I have collaboratively agreed 
upon two rubrics by which you will be evaluated.   

Time Log (65 points—5 points per week for 13 weeks):  Wellness coaches are required to 
login to coach for 3 hours per week and to set their schedule in the week prior.  Time log 
(schedule adherence) grades will be calculated based on the extent to which students adhere 
to the schedule they set and complete the required number of hours.  The weekly Schedule 
Adherence grading rubric can be found on eLC in Module 1 in the folder entitled ‘iPrevail 
Wellness Coaching Info’. 
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Performance Evaluation:  (65 points—5 points per week for 13 weeks):  The 
administrative team at iPrevail has collaborated with the instructor on a rubric that will be 
used to assess the quality of wellness coaching.  This weekly Quality of Wellness Coaching 
grading rubric can also be found on eLC in the ‘iPrevail Wellness Coaching Info’ folder in 
Module 1.  

 
S-L SERVICE-LEARNING ISSUE GROUP PAPER (40 points total:  30 points-GROUP 
grade assigned by instructor—see below; 10 additional points assigned by peers through peer 
evaluation average) 
 

Each discussion group will address an issue that is frequently encountered in the service-
learning setting that your group is concerned about and would like to address in a research and 
thought paper.  An in-class work day will be set aside on Wednesday, Nov. 1.  Failure to be 
present in class on this day will result in 5 points deducted from that individual’s paper grade.  
The paper should accomplish the three following goals and be written in three parts as follows: 
 

Part 1:  Describe the landscape of your issue.   
How prevalent is it among adolescents/emerging adults?  What tells you this in the literature 
or in existing rules/laws/policies?  What specific service-learning experiences indicate this is 
a problem?  What is currently being done to address this problem locally/state-wide and 
nationally and is it sufficient?  Why/why not? 
  
Part 2:  Review the empirical literature on adolescent/emerging adult outcomes related 
to your group’s issue using a minimum of 5 peer-reviewed research articles.   
Be sure to discuss the methods, sample, research question, and findings of each article your 
group chose.  Please do not discuss each article separately, but rather weave the discussion 
together into a collective whole.   
 
Part 3:  Offer a policy or practical conclusion that balances your understanding of the 
empirical, peer-reviewed literature your group identified with your group members’ 
personal and collective observations of and experiences within your service-learning 
setting.   
Be sure to consider the potential challenges and/or unintended consequences that might 
result from your policy.  

 
• The HDFS Department’s Holistic, Universal Writing Rubric will be used to guide 

grading of the journal entries.  You can find it in Module 1 of in eLC.  All papers 
will begin with a grade of ‘proficient’, which meets the definition described below 
and corresponds to 80% of the total points of the journal entry (24 points).  A 
fraction (.3) of a point will be added for ‘excellence’ in each rubric category and 
subtracted if a rubric item is assessed to be ‘developing’ (see below for definitions 
of each of these). These will be totaled and the 24 point/80% starting point will be 
adjusted accordingly, either up or down, depending on the sum. 
  
Excellent, Exceeds the rubric element or without exception fulfills the demands of a 
convention reflected in a rubric item throughout the assignment. No revisions are 
necessary for excellence. 
Proficient, Meets expectations of the rubric element or fulfills the stylistic 
convention reflected in a rubric element throughout most of the assignment. Some 
revisions are necessary for excellence. 
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Developing, Does not meet the expectations of the rubric element or does not fulfill 
the stylistic convention reflected in a rubric element throughout most of the 
assignment. Major revisions are necessary for excellence. 

 
• Paper length is not specified but must be a minimum of 2000 words (about 4.5 pages 

in 12 point, Times New Roman font) in length. 
 

Peer Evaluation:  An electronic peer evaluation of your groupmates must be completed and 
submitted on eLC on the project due date to the eLC dropbox in order to receive assignment 
credit.  The peer evaluation sheet can be found on eLC in Module 1.  Each group member’s 
grade will be calculated by the average of all peer evaluation grades for that individual out 
of a maximum of 10 points. 

 
ORAL PRESENTATION OF SERVICE-LEARNING ISSUE GROUP PAPER (5 points)   
Presentations will occur on Friday, Dec. 1 during class and should be 4-5 minutes long.  The 
presentation should highlight the main points of each of the three ‘Parts’ of the paper above.   
 
Groups will be graded on how concise, clear and informative the presentation is, as well as how 
well the group conveyed their information while remaining within the 5 minute time allotment. 
 
EXAMS  (330 points—110 points each) 
There will be three exams.  The format will be a combination of true/false, multiple choice, and 
short answer questions.  Each exam will be non-cumulative (they will each cover different 
material) and will be worth 110 points.  Questions will be derived from lectures, readings, and any 
other material presented during class time, including documentaries, video clips, etc. and from 
information presented in the textbook.  Exams will be taken in the computer center—202 Dawson 
and administered through eLC with instructor proctoring. 
 

EXAM MAKEUP POLICY: 
Makeups for exams will be given ONLY to those students providing valid documentation 
regarding serious incident(s) that precluded them from taking the scheduled exams.  THE 
INSTRUCTOR MUST BE CONTACTED ON OR BEFORE THE EXAM DAY TO MAKE 
ARRANGEMENTS FOR A MAKEUP, or a makeup will not be considered.  Official excuses 
are due upon the day you return to class. The instructor reserves the right to determine the 
seriousness or validity of an excuse.   
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POSSIBLE POINTS EARNED: 
Class Requirement Possible 

Points 
Learning Objectives Addressed 

(see p. 1 above) 
In-Class Group Discussions (Best 6 of 7 @ 5 points 
each) 

• Times vary throughout semester
 30 Objectives 2, 3 & 4 

Journal Entries (2 @ 20 points each) 
• Journal 1 due Mon., Oct. 2
• Journal 2 due Thurs., Nov. 16

40 Objectives 1 & 3 

Service-Learning Training Grade 
• Attendance at Aug. 21 Training Session

during class (5 points)
• Completion of online training  requirement by

Sun., Aug. 27 by 11:59pm (10 points)

15 Objective 1 

Performance in Service-Learning Role 
• Adherence to Weekly Scheduling

Expectations (65 points)
• Quality/Effort of S-L Work (65 points)

130 Objectives 1 & 3 

Service-Learning Issue Group Paper (30 points = 
group grade; 10 points = individual/peer eval grade) 40 Objectives 1, 2, 3 & 4 
Oral Presentation of Service-Learning Issue Group 
Paper  5 Objective 2 
Exams (3 @ 110 points each) 

• Exam 1
• Exam 2
• Exam 3

330 Objectives 1 & 3 

Total 590 

TOTAL POINTS &  
CORRESPONDING GRADES 
Percentage Total Points 
A =    92.5%-100% 546-590
A- =   89.5%-92.4% 528-545
B+ =  86.5%-89.4%% 510-527
B =    82.5%-86.4% 487-509
C+ =  76.5%-82.4% 451-486
C =    69.5%-76.4% 410-450
D =   59.5-69.4% 351-409
F =    <59.5% <351 

• Total points have already been rounded
up from the nearest tenth of a decimal.

• DO NOT ask the instructor for your very
own extra credit opportunity or to round
your grade up higher to the next letter
grade!!! (The answer is NO.)

• These point-grade totals will be strictly
adhered to.
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SYLLABUS—HDFS 3700S (Fall, 2017) 

Topic 
Start 

Day/Date 

Topic Chapter in 
Textbook/ 
Reading 

Due Dates/Info for iPrevail 
Wellness Coach  

Service-Learning 

Due Dates/Info for ACCHS 
Tutor-Mentor 

Service-Learning 

Mon., 
Aug. 14 

Syllabus Read Syllabus 

Wed., 
Aug. 16 

Introduction to 
Adolescence 

Ch. 1 
Read ACCHS 

Mentoring Handbook &   
5 Special Topic Mentoring 

Handbooks 

Mon., 
Aug. 21 

Orientation for iPrevail 
during class time—in 

Classroom 
(Attendance = 5 points; 

No makeups!) 

DUE by Sun., Aug. 27 at 
11:59pm: 

Complete online Training 
to become an iPrevail 

Wellness Coach (10 points) 

Training and iPrevail 
information can be found on 

eLC in Module 1 in the 
‘iPrevail Information’ folder 

Orientation for ACCHS during 
 class time—Location TBA  

(Attendance = 5 points; 
No makeups!) 

Bring completed ACC School 
System 

Volunteer Forms! 
Be sure to contact Ms. 

 at 

to set up a meeting by Wed., 
Aug. 23 to discuss your service 

learning assignment  

DUE Sun., Aug. 27 by 
11:59pm:   

Online mentoring Handbook 
Quiz (10 points) 

Fri., 
Aug. 25 

Problems Ch. 13 

Wed., 
Aug. 28 

Biological Foundations Ch. 2 

Mon., 
Sept. 4 

Labor Day No Class! 

Fri., 
Sept. 8 

Cognitive 
Foundations/Brain 

Development 
Documentary:  “Inside 

the Teenage Brain” 
Ch. 3 

Fri., 
Sept. 15 

EXAM 1 Ch. 1-3, 13 

Mon., 
Sept. 18 

The Self Ch. 6 
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Wed., 
Sept. 27 

Family Relationships Ch. 7 Journal #1 due  
Mon., Oct. 2 to eLC dropbox 

by 11pm 

Journal #1 due 
Mon., Oct. 2 to eLC dropbox 

by 11pm 

Fri., 
Oct. 6 

Friends & Peers Ch. 8 

Mon., 
Oct. 16 

Dating, Love & 
Sexuality Ch. 9 

Wed., 
Oct. 25 

EXAM 2 Ch. 6-9 

Fri., 
Oct. 27 Fall Break  No Class 

Mon., 
Oct. 30 

School 
Documentary:  “First 

Generation” 

Ch. 10 

Wed., 
Nov. 1 

Mandatory in-class 
group S-L Issue Paper 

work day  
 (Absence = 5 points off 

final grade.  No 
exceptions) 

Mandatory Group In-Class 
Work Day 

Mandatory Group In-Class 
Work Day 

Fri., 
Nov. 10 

Media Ch. 12 Journal #2 due  
Thurs., Nov. 16 to eLC 

dropbox 
by 11pm 

Journal #2 due 
Thurs., Nov. 16 to eLC 

dropbox 
by 11pm 

Nov. 
20-24 Thanksgiving Break No Class! 
Mon., 

Nov. 27 Work Ch. 11 
Fri., 

Dec. 1 & 
Mon., 
Dec. 4 

Oral Presentations of  
Group S-L Issue Paper Group Paper Presentation Group Paper Presentation 

Tues., 
Dec. 5 

No Class— 
Study for exam! 

Mon., 
Dec. 11 
12-3pm

EXAM 3 Ch. 10-12 

Note:  This course syllabus is a general plan for the course; deviations announced to the class 
during class time or on eLC by the instructor or TAs may be necessary 

Diversity: Diversity encompasses acceptance and respect. The term "diversity" encompasses 
differences of culture, background and experience among individuals and groups. Such differences 
include, but are not limited to, differences of race, ethnicity, national origin, color, gender, sexual 
orientation, gender identity, age, and abilities, as well as political and religious affiliation and 
socioeconomic status. The College of Family and Consumer Sciences at the University of Georgia 
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embraces a commitment to diversity by modeling for the state and nation, a community of 
individuals and programs which seek to reduce prejudice, disparities, and discrimination and build 
a supportive environment for all. More about diversity can be 
found:http://www.fcs.uga.edu/college/diversity 

Academic honesty: As a University of Georgia student, you have agreed to abide by the 
University’s academic honesty policy, “A Culture of Honesty,” and the Student Honor Code. All 
academic work must meet the standards described in “A Culture of Honesty” found 
at:http://honesty.uga.edu/. The Academic Honesty Policy can be found 
at:http://ovpi.uga.edu/academic-honesty/academic-honesty-policy. 

Accommodations due to disability: Students who seek special accommodations due to a 
disability should contact me during the first week of the semester or as soon as the need for the 
accommodation is discovered. I will work with the Disability Resource Center (706-542-
8719,http://drc.uga.edu/) to provide appropriate accommodations. 

“FERPA Notice: The Federal Family Educational Rights and Privacy Act (FERPA) grants 
students certain information privacy rights. See the registrar’s explanation 
athttp://reg.uga.edu/ferpa_privacy_act. FERPA allows disclosure of directory information (name, 
address, telephone, email, date of birth, place of birth, major, activities, degrees, awards, prior 
schools), unless a FERPA Restriction Flag Addition or Removal Request form found on the Office 
of the Registrar’s website is submitted to the Registrar’s Office.” 

http://www.fcs.uga.edu/college/diversity
http://honesty.uga.edu/
http://ovpi.uga.edu/academic-honesty/academic-honesty-policy
http://drc.uga.edu/
http://reg.uga.edu/ferpa_privacy_act


Service-Learning Personal Statement 

Melissa Landers-Potts 

The courses that I regularly teach in Human Development and Family Science lend themselves 
particularly well to translational research (e.g., applying empirical research to improve the lives of 
people).  Early in my career, as I first taught Adolescent Development, my students and I engaged in 
conversations about how to apply the information we were discussing to improve the life chances of 
adolescents whose circumstances were not optimal.  In my third year of teaching Adolescent 
Development in 2010, my class and I therefore decided to conduct focus groups with adolescents at all 
three high schools in Athens, GA to gain their perspective on what they felt might be needed. Through 
these conversations, we learned that the most commonly expressed desire by the adolescents was for 
tutors and mentors.  Thus, I began to collaborate with Mimi  the graduation coach at 
Athens Classic City High School, to create a tutor-mentoring relationship between our students that 
would become part of my course’s requirements.  This relationship was eventually formalized through 
the approval of HDFS 3700 becoming an ‘S’ course in 2013, and the relationship continues today with 
the ACCHS teachers and students now relying upon the presence and assistance of my Adolescent 
Development students in their classrooms each semester.  Many of the UGA-ACCHS pairs have formed 
voluntary and lasting relationships over the years.   Several of the college students continue to volunteer 
and communicate with their mentees long after the semester has ended; they have been invited to their 
ACCHS friends’ bridal showers, helped them navigate the college and job application process, and even 
offered encouragement to adolescents who have been incarcerated (in the case of a UGA football player 
who was in my class and formed a mentoring relationship with one of the male ACCHS students)—all 
above and beyond their service-learning requirements.   

Being selected as a Service-Learning Fellow in 2013 was a pivotal point in my career for learning 
about best practices in designing a service-learning course, expanding my network of faculty colleagues 
also interested in designing and thinking about service-learning work, and emboldening me to consider 
new ways of offering service-learning experiences to my students.  I had by then regularly incorporated 
a service-learning aspect into my traditional, face-to-face Adolescent Development course, but during 
the same year I was selected as a Service-Learning Fellow, I was also chosen as an Online Learning 
Fellow, which naturally allowed me to think about how service-learning might be incorporated into an 
online class.  As I began to consider offering such an option, I recognized the many barriers to doing so 
effectively.  These barriers include establishing meaningful, relevant service-learning partnerships for 
students who are spread out geographically, and it makes less attainable an important facet of service-
learning, which is that the service need should be identified by the community itself and not by the 
service-learner.  Relatedly, summer online courses (when I teach mine) are typically offered in 
condensed time periods, making the establishment of new service-learning partners unrealistic since 
this is a time-consuming process.  Holding students accountable for and evaluating the completion and 
quality of their service-learning work is also a challenge when there exists no working relationship 
between the faculty member and the service-learning setting.  So it was with trepidation that I 
embarked on the road to offer online service-learning. 

As I listened to and read about the difficulties faced by my traditional students in their service-
learning setting with the at-risk adolescents at ACCHS, however, I realized that the traditional students 
had continually identified their own community need and that my online students could address it by 
conducting empirical research to collaboratively create resources (e.g., handbooks) in small groups to 
address the challenges faced by the traditional students volunteering as tutor-mentors.  I therefore 
arranged with Natasha  another Service-Learning Fellow, to gather data from her students 



working with at-risk adolescents, as well as my own students about what was most needed.  Themes 
emerged related to needing information on how to academically encourage at-risk students, how to 
help them become better students/note-and test-takers, and how to encourage teenage parents to 
pursue their education.  The online Adolescent Development students produced short, empirically-
based booklets which are now shared with my traditional S-L students every semester, and which are 
shared with others on campus.   

This model, however, was not sustainable, as once two semesters-worth of resources were 
produced, the need had been met.  I was particularly intrigued, therefore, when Shannon Wilder 
contacted me about a company, iPrevail, founded by a UGA alumnus, who was looking for a community 
partner that might be interested in allowing students to serve as online peer mentors for people who 
self-identified as needing mental health support by contacting their online chatting service.  I pursued 
this possibility and spent three months working with the company’s founder, administrators, and 
computer programmers to create a model that would work for my adolescent and emerging adult 
students.  We collaboratively created a training handbook that was modified from what had previously 
existed for the company’s peer mentors—many of whom were veterans or people who had overcome 
substance use issues who mentored those with similar issues—and tailored it to my students working 
with an adolescent-emerging adult population.  We also determined that a better title for the service-
learning work they would be doing was ‘wellness coaching’.  In addition, I worked with the wellness 
coach administrative team to create a weekly grading rubric to hold students accountable for the three 
hours that they must spend coaching online each week, and for the quality of their coaching.  Criteria 
were determined empirically by the coaching literature on which they received training, and by their 
intentional incorporation of adolescent development concepts and information from our class into their 
chats.  In fact, my students’ habit of sharing age-appropriate information on human development with 
the adolescents and emerging adults with whom they chat has been so effective that it is has now 
become a model for the company and they are in the process of incorporating it into their general 
training manual (for all coaches).  iPrevail clients are also repeatedly requesting to speak to the students 
and meaningful relationships are developing.  Through the experience during the semester, my students 
become certified wellness coaches and several continued their coaching after the semester ended.  A 
number of our majors intend to go into fields related to mental health so the volunteer experience has 
been extremely useful.  My students also have multiple opportunities to reflect on their service-learning 
work in light of what they are learning through journaling, small-group discussions with classmates, and 
through a culminating group service-learning issue and policy proposal paper.  

I could not have been more pleased with the extreme service-learning model that emerged from 
this partnership.  The unique online service-learning offers flexibility to students who need it (they can 
do their service-learning work during any three hours of the week, and it is available 24/7); it also 
eliminates the need for transportation to a service-learning site.  Best of all, however, it has permitted 
an ideal situation in which my students have been able to understand the relevance of the concepts we 
are discussing related to adolescents and emerging adults and to observe the universality of 
development, as they are speaking to young people all over the world.  This has also given students 
insight into the role of cultural context in development.  I have been so pleased with the effectiveness of 
their wellness coach service-learning model through iPrevail that I am now offering it in my traditional 
Adolescent Development course this fall along with the tutor-mentoring service-learning at ACCHS.    
Two of my students have written about their experiences as wellness coaches for iPrevail and their 
letters speak for themselves regarding the impact it has had on them.  I can honestly say that as an 
educator and faculty member, the most gratifying time of my career is occurring right now through this 
service-learning opportunity and the student learning and international outreach that I am seeing 
unfold. 
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VITA 

Melissa Landers-Potts 

EDUCATION 

Ph.D. The University of Georgia, June, 1998 
Major: Child and Family Development 

Dissertation:   Mothers’ and Teachers’ Perceptions of African American 
Childrens’ Behavior 

Specialty Areas:  Family Studies, Black Families, Child Development and 
Education in the Context of Family and Society, Issues of Social 
Class and Gender 

Major Professor:  Dr. Velma McBride Murry 

M.A. The University of Georgia, June, 1994 
Major: Sociology 

Thesis: Play and Games: The Effects of Competitiveness and Activity 
Orientation in Organized Recreational Athletics on Children’s 
Peer Groups 

Major Professor:  Dr. Linda Grant 

B.A. Carleton College, June, 1990 
Major: Sociology and Anthropology 

TEACHING AWARDS/FELLOWSHIPS 

• Teacher of the Year, Department of Human Development and Family Science, 2013;
$1,000 award

• Online Teaching Fellow for University of Georgia (Academic Year, 2014); $5,000 award

• Service-Learning Fellow for University of Georgia (2013-2014); $2,500 award

• Online Learning Fellow for University of Georgia (Spring, 2013); $5,000 award 

Senior Lecturer
Dept. of Human Development 
& Family Science
University of Georgia 
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• eLC-New Early Adopter for University of Georgia (2012-2013 academic year); $500
award

• Teacher of the Year for College of Family and Consumer Sciences during 2010-2011
school year

• Nominated for Advisor of the Year Award in the College of Family and Consumer
Sciences during 2009-2010 school year

SERVICE-LEARNING INSTRUCTION EXPERIENCE 

The University of Georgia--Department Human Development and Family Science 

HDFS 3700S Adolescent Development, Service Learning* 
Spring, 2011 45 (678 community service hours)** 
Fall, 2011 45 (678 community service hours) 
Spring, 2012 33 (495 community service hours) 
Fall, 2012 26 (286 community service hours) 
Spring, 2013 24 (288 community service hours) 
Fall, 2014 20 (280 community service hours) 
Spring, 2015 34 (476 community service hours) 
Fall, 2015  8 (112 community service hours) 
Spring, 2016 26 (338 community service hours) 
Fall, 2016 23 (299 community service hours) 
Spring, 2017 25 (325 community service hours) 
Fall, 2017*** 33 (462 community service hours) 

* Developed this as a service-learning course and submitted request to
University Curriculum Committee in spring, 2010; Approved spring, 2011

**   Students contribute an average of 13-14 service hours each week to the 
service-learning work 

*** Course was revised to reflect new, online service-learning opportunity 

HDFS 3700E Adolescent Development, Service Learning* 
Summer, 2014  26 (338 community service hours)** 
Summer, 2015  23 (299 community service hours) 
Summer, 2016  25 (325 community service hours) 
Summer, 2017*** 31 (372 community service hours) 

* Developed this as an electronic, service-learning course and submitted request
to University Curriculum Committee in Fall, 2013

**   Students contribute an average of 12 service hours each week to service-
learning work 

*** Course was revised to reflect an extreme service-learning model (e.g., both 
coursework and service-learning occur fully online).  One of the only, if not 
the only, extreme S-L course currently offered at UGA. 
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     Invited Speaking Engagements & Service-Learning Engagement 

GRSC 7970S, Approaches to Community Engagement (September 10, 2014) 

Service-Learning Fellow Meeting (March 7, 2015) 

Focus Group on Service-Learning & Non-Tenure Track Faculty (February, 2016) 

RESEARCH, WRITING, AND ADMINISTRATIVE EXPERIENCE 

PUBLICATIONS 

Working Papers 

Landers-Potts, M.  Impact of Service-Learning on College Students’ Mastery of and Sense 
of Efficacy in Applying Human Development Knowledge. 

Landers-Potts, M.  Comparing self-efficacy among traditional and service-learning students 

Published Journal Articles: 

Landers-Potts, M., O’Neal, C. & Mancini, J. (2017) Electronic communication use and 
socio-emotional well-being among military youth.  Journal of Child and Family 
Studies, 26: 3266. https://doi.org/10.1007/s10826-017-0833-2 

Landers-Potts, M., Wickrama, K.A.S., Simons, L.G., Gibbons, R., Cutrona, C., Simons, R. 
& Conger, R. (2013).  An Extension and Moderational Analysis of the Family Stress Model 
Focusing on African American Adolescents.  Family Relations, 2015. 

Brody, G. H., Jack, L., Jr., Murry, V. M., Lander-Potts, M., & Liburd, L. (2001). Heuristic 
model linking contextual processes to self-management in African-American adults with 
Type 2 diabetes. Diabetes Educator, 27, (5), 17-25. 

Malone, D. M., & Landers, M. A. (2001). Mother’s perceptiosn of the toy play of 
preschoolers with intellectual disabilities, Journal of Disabilities, Development and 
Education, 48, 1. 

Landers-Potts, M., & Grant., L. (1999). Competitive climates, athletic skill and children’s 
status in after-school recreational sports programs, Social Psychology of Education, 2, 297-
313. 

Pelligrini, A. D., & Landers-Potts, M. (1996). Children, classroom context, and activity an 
attention to tasks. Emotional and Behavioral Difficulties, 1, 28-36. 

https://doi.org/10.1007/s10826-017-0833-2
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Landers, M.A., & Fine, G. A. (1996). Learning life’s lessons in tee-ball: The reinforcement 
of gender and status in kindergarten sport. Sociology of Sport Journal, 13, 87-94. 

PRESENTATIONS 

Proposed for Presentation 
Landers-Potts, M. The Challenges of Extreme Service-Learning and an Ideal Model.  Gulf-
South Summit on Service-Learning Conference, Birmingham, AL. 

Papers Presented: 

Britton-Laws, C., Landers-Potts, M. & Matthews, P. (2016).  Service-Learning in the 
Context of a University-wide Push for Experiential Learning.  Gulf-South Summit on 
Service-Learning Conference, Savannah, GA. 

Landers-Potts, M. (2015).  E-Service-Learning:  Service-Learners in Traditional Courses as 
Community Partners for e-Service-Learning Students.  COE Innovation in Teaching 
Conference, Athens, GA. 

Landers-Potts, M. (2015).  Making e-Service-Learning Relevant and Manageable.  Gulf-
South Summit on Service-Learning Conference, Little Rock, AK. 

Landers-Potts, M. (2014).  Self-efficacy and service-learning.  Teaching Family Science, 
Honolulu, HI. 

Landers-Potts, M., Simons, L. Wickrama, K.A.S., & Yifu (2011).  Family Stress Model, 
Resilience and Transition to Adolescence.  National Council on Family Relations, Orlando, 
FL 

Landers-Potts, M., Murry, V. M. & Brody, G.H. (1999). Factors influencing mothers’ 
perceptions of African American children’s behavior. National Council on Family 
Relations, Irvine, CA. 

Landers-Potts, M., Murry, V. M., & Brody, G. H. (1998). Mothers’ and teachers’ 
perceptions of African American children’s behavior. National Council on Family 
Relations, Crystal City, VA. 

Landers-Potts, M., & Grant, L. (1997). Competitive climates, athletic skill and children’s 
status in children’s after-school recreation programs. American Sociological Association, 
Toronto, Ontario, Canada. 

Landers, M. (April, 1995). The effects of competitiveness and activity orientation in 
organized recreational athletics on children in peer groups. Southern Sociological Society, 
Atlanta, Georgia. 

   Principal Investigator:  2010-2011 
Service Learning versus Traditional Learning among UGA Students 
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• Studied educational outcome measures (academic performance, mastery of material
being taught, etc.)  for students enrolled in the service-learning section of HDFS 3700
and HDFS 3700S course

   Principal Investigator:  Fall, 2009 
Focus Groups for Learning in Clarke County:  A Service Learning Project conducted 
with HDFS 3700 students 

CONSULTING 

Consultant for Governor’s Office for Children and Families:  September, 2013 
• Evaluated developmental appropriateness of Afterschool and Youth Development

Quality Standards Assessment Tool for Georgia’s afterschool and out-of-school programs

Consultant for W.B. Kearney & Associates, Inc.:  Spring, 2012 
• Academic content reviewer for electronic application tool focusing on child and

adolescent development

COMMITTEE WORK 

Faculty Advisory Committee—College of Family and Consumer Sciences (2015-present) 

Gonfalon Change Committee—College of Family and Consumer Sciences (Aug.-Dec., 2015) 
• Created gonfalon design that was adopted by the College

Undergraduate Curriculum Committee—Department of Human Development and Family 
Science (2008-present) 

COMMUNITY/UGA LEADERSHIP AND SERVICE ACTIVITIES 

Co-Founder & Volunteer, Ridge Runners Children’s Running Club, Rolling Ridge Housing 
Community, Athens, GA (January, 2016-present) 

Leader, Faculty Learning Community on Teaching Diversity, Center for Teaching and 
Learning at UGA (2015-2016) 
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College of Family and Consumer Sciences 

Department of Human Development and Family Science 

November 27, 2017 

Selection Committee, 

As a current colleague, I have had the pleasure of observing Melissa Landers-Potts efforts to 

develop, implement and sustain the Adolescent Development Service Learning course (HDFS 

3700S). As a former Service-Learning Fellow, she has sought to improve the lives of individuals 

and families through her continued involvement to connect the university and the local 

community, and she is a worthy recipient of the Service-Learning Teaching Excellence Award. 

Since its inception, Dr. Landers-Potts has strived to develop a course that was relevant to our 

students while meeting a community need. She has nurtured a relationship with Athens Classic 

City High School, where UGA students act as mentors for ACCHS students over a 13-week 

period after receiving training. As her students engage with ACCHS students, she utilizes 

Service-Learning best practices by completing in-class discussions, guided journal papers, a 

performance evaluation, and a group issue paper and presentation. All of these assessments 

provide students with authentic means of evaluating their application of course content in the 

field, which she has explored thoroughly as an Online Learning and Writing Fellow. 

Although this model and partnership with AACHS has worked well, Dr. Landers-Potts recently 

developed an alternative experience for students, primarily borne out of the online format of the 

course during the summer. She partnered with iPrevail, an online wellness program that offers 

wellness coaching, so after receiving training, students acted as wellness coaches and interacted 

with individuals around the world. Because she and the students had a positive and meaningful 

experience with iPrevail in summer 2017, Dr. Landers-Potts decided to continue the partnership 

into the fall. As of fall 2017, students can opt to participate as mentors at AACHS or as wellness 
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coaches through iPrevail. Regardless of their choice, they complete the same assignments 

utilizing Service-Learning best practices.  

The evolving nature of this course mirrors that of the human services field. Dr. Landers-Potts, 

through iPrevail, has enabled her students to do their service-learning any time--24 hours a day-

-so the timing is completely flexible each week, which makes it more manageable for students

who work, have busy schedules or who are athletes.  It also eliminates the need for 

transportation required for mentoring at AACHS. Because the service-learning experience 

occurs remotely, Dr. Landers-Potts collaborated with the administrator of the wellness coaches 

on a rubric to hold students accountable to the schedule and ensure quality of their work. And, 

although the students have historically still gained important knowledge of their local 

community that has impacted their views of education, family patterns, adolescent 

development, etc., the students who have been wellness coaches have reported that they are 

gaining a unique, global perspective as they engage with adolescence or emerging adult in 

countries with different ideas about (and restrictions related to) gender, the importance of the 

individual versus the family, and the ability to explore different identities. 

Dr. Landers-Potts is so deserving of the Service-Learning Teaching Excellence Award because 

she is dedicated to providing an educational experience through service-learning.  She is 

constantly reinvigorating the Adolescent Development course so it is relevant and meaningful. I 

have no doubt that she will continue to nurture the relationships with her partners at AACHS 

and iPrevail to meet a need in the local and global community for safe spaces to explore 

development, health and wellness. 

Sincerely, 

Senior Lecturer 
Undergraduate Program Coordinator and Internship Coordinator 
Human Development and Family Science 
University of Georgia 



To Whom It May Concern: 

My name is Rachel  and I am a current student in Dr. Landers-Potts 

HDFS 3700S class. I have known Dr. Landers-Potts for over a year, as I have now taken 

two courses under her instruction, and I can say with confidence that she is one of the 

most knowledgeable, interactive, and caring professors I have had the privilege of 

studying under. 

I would like to take a minute to discuss the uniqueness of the HDFS 3700S course 

that Dr. Landers-Potts designed. HDFS 3700S is an upper-level course covering many 

aspects of Adolescent and Emerging Adult development with a focus on service learning. 

For this course, students are offered two service-learning options. One option is tutoring 

at Athens Classic City High School, which is an alternative school for students in Athens-

Clarke County. For this service-learning option, students go to Athens Classic City High 

School for one class period per week and work either one-on-one or with a group of 

students in a specific classroom. This service-learning option has been available for many 

years and has helped students learn about adolescent development by applying the 

information they learn in class to their service-learning environment. Tutoring at Athens 

Classic City High School is an excellent way for students to see many of the issues 

discussed in class first hand and allows UGA students to be mentors and role models for 

at-risk kids in the Athens-Clarke County community. The other service-learning 

opportunity for this course is Online Wellness Coaching through iPrevail Health 

Solutions. iPrevail Health Solutions is an organization that strives to meet the mental 

health needs of individuals by offering free wellness coaching through online chatting. 

For this option, students are able to complete their service-learning online, which allows 

for more flexibility for students with tight schedules and allows students who cannot 

provide their own transportation to Athens Classic City High School to still participate in 

a service-learning course. This semester is the first time the Online Wellness Coaching 

option has been a service-learning option for HDFS 3700S. Students who choose to fulfill 

their service-learning role by online chatting through iPrevail become certified Online 

Wellness Coaches. The Wellness Coach certification lasts after this course is completed, 

so students can continue to chat with adolescents through iPrevail even after the semester 

is over. This allows students to continue to learn about the topics of this course after it is 

complete and gives students a unique opportunity to work with adolescents from all over 

the United States, as well as from many countries around the world.  

I personally chose to become a wellness coach for my service learning and I have 

learned so much from it. As a wellness coach, I have had the opportunity to directly apply 

what I am learning about in class to my role as an iPrevail wellness coach. For example, 

in class, we learned about the idea of the personal fable. Personal fable is a concept where 

adolescents believe they are unique. Since adolescents believe in their own uniqueness, 

they also believe that other people will not understand them because they think they are 

so different from everyone else. Adolescents apply this concept of personal fable to every 

area of their lives, but especially mental health. They tend to believe they are the only 

ones who could struggle with mental health and that no one else could understand their 

struggles, which is one reason they are reluctant to talk to others and often believe it is 

better to handle their problems on their own. I have personally seen adolescents buy into 

the concept of personal fable through my wellness coaching experience. I chatted with 



one adolescent girl recently who was struggling with severe depression. I talked to this 

girl for a while about her symptoms and suggested she talk to her school counselor. At 

first, she was very resistant to talking to her school counselor because she thought the 

counselor wouldn’t be able to relate to or understand her problems and she believed she 

could handle it on her own. After I shared with her about the concept of personal fable 

and explained to her that even though she believes no one else will be able to relate to or 

understand her, they will and they can even help her, she became more open to the idea 

of talking with her school counselor. By the end of the conversation, she told me she 

would set up a meeting with her school counselor. Through this example, I was able to 

take what I had learned in class and apply it directly to my service learning, and in this 

case, as well as many others, what I learned in class was used to directly benefit the 

adolescent I was chatting with through iPrevail.  

Having the opportunity to apply what I have learned in class through my service-

learning experience has been an invaluable tool in helping me and many other students in 

my class gain a deeper understanding of many of the concepts and issues related to 

adolescent development. Thanks to Dr. Landers-Potts innovation in designing this 

service-learning course with both an in-person and online service-learning option, many 

more students were able to benefit from applying the concepts learned in the classroom to 

real life situations. 

As I stated previously, Dr. Landers-Potts is extremely knowledgeable, interactive, 

and caring as both a professor and a member of the Athens-Clarke County community. 

Dr. Landers-Potts is extremely knowledgeable about adolescent development and 

continually strives to provide the most up to date data on issues concerning adolescents. 

She creates an interactive classroom by facilitating student discussions and asking for 

student participation. Dr. Landers-Potts asks students to think critically about the material 

presented in class and teaches us how to apply this information to our service learning 

and our future careers. Additionally, Dr. Landers-Potts is a very caring professor and 

community member. She cares about each student individually and strives to create an 

affirming, sensitive, and open space for students to learn. She is also an active member of 

the Athens-Clarke County community and demonstrates to her students the importance of 

serving the community and a giving back to those in need. Dr. Landers-Potts is a favorite 

professor among many HDFS students and is one of my personal favorite professors. I 

never thought I would take a service-learning course during my time at UGA, but when I 

saw HDFS 3700S was being taught by Dr. Landers-Potts, I signed up right away, and I 

am so glad I did. Dr. Landers-Potts has made this service-learning course enjoyable and 

accessible to all students by offering both an in-person and online service-learning 

option. Because of her effort to make this course inclusive, many more students are now 

able to reap the benefits of applying course material to real life situations through this 

service-learning course. I would take Dr. Landers-Potts’ HDFS 3700S class again in a 

heartbeat and I will be recommending this course to many of my peers because I believe 

the experience and knowledge I have gained from this course are invaluable. I simply 

cannot think of another professor more deserving of this award than Dr. Landers-Potts. 

Regards, 

Rachel 



To the Selection Committee of the Service-Learning Teaching Excellence Award: 

My name is Dana  and I am a 3rd year student here at the University of Georgia. I am 

majoring in human development and family sciences, and this semester I am taking Dr. Landers-

Potts’ class on adolescent and young adult development. While in this class, I have had the 

amazing opportunity to complete a service learning aspect of the course. We had two choices of 

service learning options – one volunteering at Athens Classic City High School as a tutor and 

another volunteering as a wellness coach with a website called iPrevail. As I am not interested in 

pursuing a career in the education field, I chose to become a wellness coach. Through this 

website, I can chat with adolescents and emerging adults from all over the world. They come to 

this website seeking advice or someone to talk to, and I am able to be that person for them. At 

the beginning of this semester, I completed a short online course in the basics of chatting. 

Combining this with the knowledge I have learned in Dr. Landers-Potts’ class about these 

developmental stages, I believe I have been able to help so many people across the world. 

Through my weekly chats with iPrevail, I have met people not only in the United States, but also 

countries such as Egypt, Indonesia, Kuwait, Australia, and Turkey. Although my parents were 

born and raised in the Netherlands, and I have traveled quite a bit, I have never traveled to any 

countries that are culturally very different from the United States. Chatting with these 

adolescents and young adults from such different countries has taught me so much and enhanced 

everything I have learned in class.  

One of these eye-opening experiences was while chatting with a man born and raised in 

Indonesia. He informed me that this is a very strict country with a large Muslim population. This 

man came from a strict family and a strict country, but he identified as gay. He had struggled so 

much in high school feeling like he couldn’t be himself and didn’t belong. Now he is 18 years 

old, starting university next year, and still has not fully come out yet. This relates perfectly to 

what I learned in this course about people with non-heterosexual identities who sometimes may 

never fully come out. However, this man will be attending university next year where I hope he 

will find young, more open-minded friends who he will eventually feel comfortable coming out 

to, since most people tell their friends about their identity before family members. He said he is 

accepting himself more now, but struggled for a long time with depression and suicidal thoughts. 

This also correlates to the information I learned in class saying 28% of non-heterosexual men 

have attempted suicide. This is proof that the struggles non-heterosexual adolescents go through 

must be addressed in order to bring this enormous statistic down all over the world and not just 

in the United States. Listening to this man’s experiences really put things in perspective for me. I 

had a similar experience chatting with a woman from Egypt who identified as lesbian and was at 

a cross roads in her life. She was trying to decide whether to pursue her dreams of being a 

professional piano player living in Egypt, where she could not live openly as her true identity 

due to strict laws, or move to Germany and become a neuro surgeon which she is good at, but 

not as passionate about. However, living in Germany she could be open with her sexuality.  

These are just two of the many impactful experiences I have had through wellness coaching. 

Going to college is all about learning, but I truly feel like combining the many different things I 



have learned through wellness coaching with course material has enhanced my learning and 

increased my global perspective in a way that other courses have not done.  

I am so grateful for this amazing and influential experience to be a wellness coach this semester, 

and if I had not taken Dr. Landers-Potts service learning course I would have been missing out 

on this wonderful opportunity to see real world examples of the things I am learning about in the 

classroom and widen my global perspective by hearing about so many different people, cultures 

and experiences. I know my classmates would agree with me in saying that Dr. Landers-Potts 

would be more than deserving of this award because this service learning experience is so unique 

in its ability to provide me with the opportunity to communicate internationally.  

Sincerely, 

Dana 

In relation to element #8, risk management, we asked the instructor:
What information, if any, is discussed with the students or other stakeholders, in terms of “potential risks and/
or relevant risk management guidelines” (e.g. background checks, volunteer orientations, etc.)?
 
Her response:
"iPrevailHealth has a training in which they discuss ethical issues and the students (and all their other peer/
wellness coaches) go through an online training in which they are taught to identify emergency or other critical 
situations.  They are not permitted to continue interacting online if they determine that an individual is self-
harming, suicidal, or has threatened to do any of these and they hand the chat off to a crisis line.  Additionally, 
the wellness coaching administrator at iPrevailHealth reviews their chats weekly and offers feedback on the 
quality, specifying any violations of best practices according to the training, etc. Throughout the semester, we 
also have large class and small group discussions about difficulties or challenges the students are having, and 
they created their own GroupMe in order to best meet the needs of those adolescents/young adults they chat 
with (to utilize the advice/experience of others in the class who might have had a similar experience or chat 
previously).
 
The wellness coaches in my class, and all of the peer coaches used worldwide by iPrevailHealth, do not receive 
a background check. Ironically, the screening of my students for 'fit' as a wellness coach is something that I did 
consider this year , as I had a student question her suitability for the coaching after I explained that some of the 
chats related to students struggling with their sexual identity. Though this student has two mothers, she is very 
conservative and deeply religious and therefore did not feel that she could be supportive of people who 
contacted her and who were struggling with their sexual identity. She clearly understood that her disapproval 
could be damaging and non-supportive of those who were contacting a wellness coach for support, so she and I 
decided that she would better serve the youth she worked with if she volunteered instead at Athens Classic City 
High School.  She did a fabulous job there. As a consequence of my conversation with this self-aware student, 
I will be encouraging the students in my S-L class at the beginning of the semester to consider their biases and 
determine whether they believe they would be an impediment to successful wellness coaching and to set up a 
meeting with me if they are unsure.  I may also talk to the administrator at iPrevailHealth about this, although I 
don't believe they do any sort of screening of their non-student peer coaches."
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Listing of Service-Learning Courses Taught at the University of Georgia 

Course Name/ 
Number 

Semester(s) & 
Year(s) Taught 

# of Students 
Engaged in SL 

Services Performed by Students Community Partner(s) Specific Student Learning Goals Accomplished 
through Service-Learning 

Put an ** next to the course with the syllabus attached, and include the syllabus following this document in the PDF file. If more space is needed for course 
listing, create an additional page.  

If nominee is not the instructor of record, include explanation of role or involvement in course in the personal statement. 
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